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1. PURPOSE 

 
English language acquisition is a primary focus within the HBJ educational model. This is a key priority 
given the majority of students use English as an additional language. This policy document sets out the 
purpose and philosophy that underpins the approach to supporting English language acquisition. 
 

2. PHILOSOPHY  
 

The approach to English language acquisition is founded on research within the field with a specific focus 

on East Asia. The following are fundamental pillars on which the HBJ philosophy is founded. 
 
1. Recognition that many HBJ students are Sequential language learners. A Sequential language learner 

comprises a student who is familiar with one language (e.g. Putonghua) but is then introduced to a 

second language (e.g. English). The typical example of sequential learning is when a non-English 

speaking child enters an English-dominant classroom (Pinter, 2006). In sequential language 

acquisition, the way in which the second language is introduced and maintained is vital. In particular, 

it is important that languages are clearly separated rather than one person inconsistently using 

a mixture of two languages. 
 
2. HBJ develops BICS and CALP 

Students establish basic interpersonal communication skills (BICS) and then build cognitive academic 

language proficiency (CALP). This distinction is important, as learners typically acquire BICS before 

CALP, so educators must account for this within the curriculum.  It is important to recognise that 

achieving fluency in a second language is a long-term endeavour, with reports indicating that 5-7 years 

is needed to realise the aim (Cummins, 1994). 

 
3. Implement a whole school approach for CLIL 

Content and Language Integrated Learning (CLIL) is an approach to promoting L2 (English) across all 

curriculum domains. It comprises utilising a set of common approaches to building linguistic 

proficiency through the acquisition of contents specific language. For instance, teachers of Physics, Art 

and PE can employ similar approaches to promoting oracy or speaking. This can reinforce and strengthen 

the impact of immersive experiences in English. 

 

4. All staff have a shared responsibility for the development of the English language inside and outside 

of the classroom.  English is the common language of the HBJ community and the main language 

of academic instruction, as such, all staff should play an active part in ensuring it is used as much as 

possible when at, or representing, the school. Language should never be used to  exclude. English  

speaking staff and students  should support those who are developing their English by adapting their 

language where necessary 

 

5. It is the responsibility of all staff to create an environment in which students feel secure and valued in 

their use of English. To support this, staff should: 
• Model good use of English by engaging students in conversations in English, particularly when 

walking around campus and on duties. 

• Give regular positive praise for use of English, rewarding effort rather than ability. 
Show an active interest in students’ home language, allowing them to demonstrate their linguistic 

ability; find out how to say something in the home language before modelling how it can be 

expressed in English. 

• Adapt English to support the needs of students in the earlier stages of language development by 
using non-verbal signals and stressing keywords to aid understanding. Grade your language to an 
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appropriate level for students. Explain the use of idiomatic or colloquial language. 

• Engage with students’ pronunciation and volume when speaking English. Model how to pronounce 
difficult words in English and at an appropriate pitch. Encourage students to reflect on their 
confidence in their home language and apply that to their spoken English. 

 
 
 

3.   IMPLICATIONS FOR CURRICULUM 
 

The curriculum is structured so that pathways are provided to assist students with English language 

acquisition appropriate for their need. The curriculum experience develops the language required to 

listen, speak, read and write in English. 
 
Assessment of English proficiency in listening, speaking, reading, writing  and overall is used to determine 

the support needed for each student. There are multiple pathways within the curriculum to enable the  

child to acquire the  level of English needed to thrive academically and personally. These pathways may 

include: 

 

• Mainstream curriculum pathway with differentiated learning opportunities provided to 
maximise access to the curriculum 

• Targeted support from a Support Teacher (or equivalent) or ‘push-in’ support from the L&L (Upper 
School) and EAL (Lower School) departments 

• ‘Pull-out’ programme by the L&L (Upper School) and EAL (Lower School) departments Small 
groups for interventions wherever possible – students need to be active and receive plenty of 
focused teacher time during the sessions 

• Intensive English programme in which the student, for a short period, has narrower curriculum 
opportunities with more time dedicated to English 

• Intensive English programme that run over a longer-term period with sustained narrower 
curriculum opportunities 

 
 

English curriculum plans contain learning objectives that are as specific to acquiring L2 and are aligned 

with the English proficiency framework (see Assessment below). Curriculum pathways in Senior School 

comprise: 
• English as a second language IGCSE, or  
•     English as a first language IGCSE, or 
• English as a first language IGCSE and English literature IGCSE 

 
In the S ixth F orm, students select an International standardised English examination for access to 

university, for instance IELTS or TOEFL. 

 

 

4.   IMPLICATIONS FOR PEDAGOGY 

 

To establish strong foundations for English language acquisition, a number of pedagogical approaches are 

implemented. These have been selected based on evidence of impact in the context of China and with 

Chinese learners. These pedagogical approaches are: 
 
• Age appropriate, specific EAL programme, allowing children to build the four skills of English as 

identified by the child’s needs (Listening, Speaking, Reading, Writing) 
 
• Phonics.  Read Write Inc is the recommended programme for Early Years and Lower School. Upper 
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School adopts a more suitable programme for teenagers (Life, RE, Pathways) 
 
• Reading. Structured reading schemes employed (e.g. Accelerated Reader, Star Reader etc.). 

Currently there is not a dominant scheme with evidence of impact.  
 
• Writing. Talk for Writing is the recommended approach to developing writing skills with full application 

of the programme in Lower School. Upper School to adapt use of Talk for Writing for developing 
writing skills based around similar topic areas to non-ESL/ EAL class curriculum. 

 
• Oracy.  Voice 21 are recommended as the model for promoting oracy across AISL Harrow Schools 
 

Relevant resources to support with EAL provision: 

• Reading Progress (TEAMS) for supporting pronunciation and the development of vocabulary based 
around GSE/CEFR/IELTS levels, enables support in tone, pronunciation and comprehension of 
what has been read 

• MyOn/ Accelerated Reader: training required for librarian and also tutors to support in Upper 
School, records can be kept, competitions motivate students. “Read to” and inbuilt translate features 
are utilised with students.  

• Bell Foundation- research and resources 

• Read Theory: online for development of lexile levels 

• Use of Chat GPT to support marking language adaptable for all levels of learners within the 
classroom (same text/ key words/ key concept provided within resources for classroom teaching) 

• widgitonline.com is used to support understanding and vocabulary development through pictorial 
representation of words used in PPTs and reading materials 

• Other excellent resources include: Life, Reading Explorer, Great Writing, Pathways – all series have 
levels from Foundation (A1) to Advanced (C1+). The key is a curriculum/resources that ENGAGE 
the students.  

 

 
Classroom Approaches 
 
Shared expectations and strategies of how teachers can expose and build language use: 
 

• Key vocabulary identified and explicitly taught 

• Use of visuals (e.g., from widgit) to help visually support language development and understanding 
(also used for phonetic breakdown of vocabulary) 

• Classroom strategies to support EAL students are prioritised and focused on 
o Recommended strategies: 

o Comprehensible input 

o AfL  

o Vocabulary 

o Sentence level 
o Text level – modelling (I do, we do, you do) 

 

• Rubrics – rubrics created which inform practice in the above areas (see HBJ vocabulary rubric for 
example, Bell Foundation Progressions) 

 

• Staff have time to meet to share practice and feedback on the above strategies (e.g., via R&D groups, 
PLCS, triads, EAL teachers review alongside LS class teachers) 

• Recommended strategies are discussed at department meetings 
Outside Class 
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Progress in language understanding and comprehension relies on students being immersed in the 

language in and out of the classroom. Although the use of first language should not be removed, exposure 

to the English language should be increased. This can be supported in the following ways: 
 

a. Reinforcing language around the campus 

• Access to the library and resources at break and lunch times  

• Bilingual signage and displays around the school 
 
b. Holistic education 

• Celebration of language specific International Days (World Book Day, World Poetry Day)  

• Accessible language in assemblies and events. 

• Celebrating student successes in language and progress 

• Using the House programme to encourage language development  

• Tutor time includes exposure to reading, listening and speaking. This can include watching daily 

news, silent reading, and debates. 

 

c. LSA 

• Including courses that nurture language (e.g. Debate/ Model UN/ Creative Writing/ Phonics) 

• CLIL strategies support the learning of courses 

• Showcases (e.g., assemblies) and end-goals demonstrate and celebrates language skills 

 

d. Home- School support 

• Suggested reading lists shared  

• Suggested online resources 

• Parents of students in intervention cohorts receive regular feedback 
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Appendices 
 
Appendix 1 – Implications for assessment 
 
In Upper School, English proficiency is assessed using a standardised measure, Pearson's Global Score for 

English (GSE). The linguistic profile of a learner GSE provides serves as a 'passport' that assists teachers in 

shaping appropriate learning opportunities in English and providing targeted intervention and support across 
all curriculum areas. GSE is a framework benchmarked against the CEFR and allows for standardised 

measures of performance in the four skills areas. In Lower School, the Bell Framework is utilised to provide 

insights into students’ level and next steps.  

 
All students are expected to make visible progress with their English language. An improvement of 3 GSE 
points is standard progress, 4 GSE points is good progress, and 5+ GSE points in one year is seen as excellent 
progress. 
 
Appendix 2 – Expected GSE levels for US students 
 

Expected English language proficiency levels – 24-25  
  

Year 

level 

CEFR level 

course 

Expected GSE 

score 

at entrance 

(IELTS) 

Expected GSE score 

at end of the year 

(IELTS) 

6 A2+ 36 (4) 41 (4.5) 

7 B1 41 (4.5) 47 (5) 

8 B1+ 47 (5) 53 (5.5) 

9 B1+/B2 53 (5.5) 59 (6) 

10 B2 59 (6) 65 (6.5) 

11 B2/B2+ 65 (6.5) 71 (7) 

12 B2+/C1 71 (7) 75 (7.5) 

13 C1+ 75 (7.5) 80 (8+) 
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Appendix 3 – Implications for structures and staffing 
 
The following points are relevant to structures and staffing to support the development of students English 
language: 

• Intervention programmes are utilised for students who need support to access curriculum. 

• Staff recruitment and timetabling reflects language needs of students. 

• EAL teacher qualifications – Minimum CELTA or equivalent. 

• Structured CPD programme for Language Support (CLIL). 

• All staff are informed of the nature of the school at the interview and are given specific questions related 
to experience with EAL learners. 

• Quality Assurance – Learning walks, observations etc. are tied to classroom approaches which support 
EAL students. 

• Positive culture around Language Support (CLIL) is generated through celebrating and sharing good 
practice in briefing, department meetings, CPD sessions, School communications. 

• Student progress with language is recognised, celebrated, and rewarded. House points, certificates, letters 
home, student lunches, student prizes, etc. 



  

 
 

8 

 

Appendix 4- Bell Foundation Indicators.  
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